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CHAPTER I 
THF, PROBLEM AND BEVIEW OF LITERATUBE 
While fewer than two hundred universities In the 
United States grant the Ph. D, degree, some seven 
hundred offer one or more master's degree programs, 
The 1960 edition of American Universities 
Colleaes lists more '  kinds of masterts 
degree. There is as much variety in the require- 
ments for a given degree such as the Master of Arts, 
as there is in the kinds of degree airarded. As an 
earned degree, It usually requires one year beyond 
the BOA., though in some institutions two years are 
required,,,, the Master of Arts degree may mean a 
fifth year of poor undergraduate work, a consolation 
prize for one who has failed his Ph,D, qualifying 
examination, a professional degree for the public 
school teacher, or a scholarly degree given by a 
university that lays stress upon the first graduate 
degree. Surely no other area of higher education 
presents so confused and inconsistent a pattern as 
that of the master's degree now does. It is up- 
reliable as an index of scholarly achievement. 
It la the reaponsibllity of eaoh university 
granting higher degrees to maintain high standards 
in selection of candidates and develop a high 
respect for schola ship through a challenging 
oourse of studies. 5 
This investigation, through emmlnlng the work being 
done by graduate8 who have reoeived the degree, hater of 
l~liver C. Clrmlohael, Graduate Muoationr A Critique 
and a Program (New Yorkr Harper and Brothers, 3.961). 
pp, 162-163. 
A L 
"The Pressureta on for Top  degree^,^ Businesa Week -* 
MDCVII (June 18, 1960). 121, 
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Science in Education, from Drake University, and evaluating 
their opinions of the usefulness of their specific program 
completed at Drake, should aid in the maintenance of a first 
level graduate program whose quality can be attested to from 
the criterion of usability and academic excellence. 
Statement -- of the problem. The purpose of this study 
was to obtain an evaluation of the Maeter of Science in 
Education Degree programs offered by Drake University. This 
evaluation was to be obtained from graduates who had received 
their degrees at commencements from January, 1961, throngh 
June, 1965. The evaluative Information covered three major 
areas with respect to each graduate. These areas were: 
(1) identifying data as to age, sex, marital status, date 
when degree m a  conferred, graduate maJor, training beyond 
a Dralre master's degree, present position held, and size of 
community in which currently employed; (2) undergraduate 
major(s) and minor(s), scholastic average, where baccalanrate 
degree was obtained, and number of years between completion 
of the bacaalaureate degree and starting work toward the 
H.S.E.; and (3) factors that influenced the deaisione to 
pursue graduate work, reaeon(s) for aelectlng Dralre for 
graduate work, time needed to complete work on the master's 
degree, and graduate grade-point average. 
In addition, a serlea of nine questions rras to be 
asked of eaoh graduate requesting him to express an opinion 
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about the following items: (1) the level of academic 
performance demanded by graduate instructors in contrast 
to that demanded by undergraduate major instructors; (2) the 
prestige of a Drake master's degree compared with a master's 
from other institutions: (3) additional course work in lieu 
of a field report to complete a master's program; (4) the 
value of Drake master's degree program in view of his own 
experiences? ( 5 )  the maximum advisee to advisor ratio at the 
graduate level; (6) the minirmun of face to face contact needed 
by a graduate advisee with his advisor: (7 )  the practicality 
of counseling on a graduate project by mall: (8) the structare 
of the Administration Specialist program at Drake; and (9) 
other aspects of the program not elsewhere covered. 
~ o r t s n a e  of the study.  Anmers to be indicated by 
the graduateer on the epsluation m n l d  make it possible to 
evaluate parts of the graduate pragnm at Drake in a variety 
of uaye, 80me of theae ways are: (1) the program areas given 
=very wrthwhilem ratings by the majority of respondents were 
to be determined: at the same time, the program areas given 
"of little worthn ratings by the ma3ority of respondent8 
would baoome evident; (2) the reasons given by graduates for 
dsoiding to obtain a meter's degree m d  for seleotlng Drake 
Unlaeraity's graduate program would malce it posalble to 
ewaluate the main featarea that attraat graduate atudenta to 
Drake, Thia type of evaluation by graduates should help to 
maintain a high quality in the Drake master's degree pr~gmms. 
Limitations of the study. Almost fifteen per cent of 
the graduates contacted failed to respond to the questionnaire. 
Some who did respond indicated by their answers that they did 
not interpret some questions in quite the way in which the 
writer had intended. 
ProceBure. The first phase of this stndy was a survey 
of the available literature pertaining to (1) the programs 
offered by Drake University leading to a Master of Science 
Degree in Education; (2) programs of a similar nature offered 
by other universities; and (3) recommendations for course 
offerings made by national study groups for this type of 
graduate educational program. 
The second phase of the stndy nas the preparation of 
the questionnaire. The style of the questionnaire was 
patterned after one used by Professor Willa Norris of 
Michigan Stata Unlvereity in a follow-up stndy. A copy of 
Professor Morris's questionnaire was obtained by writing to 
her at Michigan State University. Selected questions f r o m  
her questionnaire aerved as a nucleus far this stndy. A 
draft of the questionnaire was approved by the major advisor 
and copiea of this were submitted for further validation to 
the following recipients of Drake Master's degrees: A v l s  
Tone, and Gerald Hagen, Elementaw h?inoip918, Grinnell- 
Newberg Community Schools, Grinnell, Iowa; and to Everett 
Hldlebaugh, thia lnvestigatorls administrative supervisor. 
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The third phase of this study was to obtain the names 
of the graduates with a Drake Master of Science in Education 
Degree from the commencement programs kept in the files of 
the graduate office starting with the January cormnencement, 
1961, and including the June, 1965 commencement. The most 
current address for each graduate was obtained from the Drake 
alumni office. A q u s s t i o ~ i r e  was mailed on February 4, 1966, 
to each of the 331 graduates who had received their master's 
degree from Drake during the time interval mentioned above, 
The sample contained 194 male and 137 female graduates. By 
March 21, 1966, 280 of these questionnaires, or 84.6 per cent, 
had been returned. The responses were checked against the 
number sent out for each year. Graduates in 1961 returned 
sixty-nine of seventy-three questionnaires, or 94.6 per cent. 
In 1962, sixty of seventy-eight qneetionnaires, or 76.9 per 
cent, were returned. The return for 1963 -8 sixty-four out 
of eighty or 80.0 per cent. The graduates of 1964 responded 
with sixty-three of seventy-two questionnaires, or 87.5 per 
cent, responded. Out of twenty-eight graduates in January 
and June, 1965, twenty-four or 85.7 per cent responded. 
In line with the aforementioned limitations of this 
type of follow-up study, the return of four out of five 
questionnaires on the total and at least the w e  ratio of 
return from mala and female graduates alike was deemed 
adequate by the investigator, One of the five classes 
sampled failed to reach the four out of five response level 
but was within tolerable limits for this stnay at 76.9 
per cent. 
11. REVIEW OF LITERATURE 
The variety of master's aegree programs cited in the 
introduotion to this report stressed the vast differences 
in quality and requirements found for a given degree. In 
this part of the report, attention will be given to 
establishing definitions and history of the master's degree. 
Following this a more specific definitkon of the Drake 
Master of Science in Education Degree will be presented. 
In themselves degrees have little or no Inherent 
significance, but as convenient symbols of academic 
achievement they are utilized increasingly not only 
by the scholastic world but also by government and 
industry. These degrees vary so much in recognition 
and acceptance, however, that a discussion of their 
development, soope, and current character should be 
of distinct value to the increasing number of 
individuals and agencies that have occa ion to seek 
them or to evaluate their significance. f 
From Eeller discussion the following definitions of 
ndegreem ware obtained. 
The Oxford English Dictionary define8 a degree 
as "a stage of profialency in an art, craft, or 
couree of study; especially an academlcal rank or 
diatination conferred by a university or college 
as a mark of proficiency in scholarship; also 
(honorary degree) as a reoognltion of distinctian, 
or a tribute of honor.* 
lwalter C. Eells, Rsgees in Hlnher Etiucation 
(Washington, D.C.1  The Center for Applied Research In 
Education Ino., 1963). p. V. 
Websterts New International Dictionary defines 
a degree as a grade or rank to which scholars are 
admitted by a college or university in recognition 
of their attainments as the degree of bachelor, 
master, doctor, etc. i 
Eells quoted from Wooton's treatise on degrees pub- 
lished in 1883 the following: 
.... A degree may be held to be any title, so 
styled, conferred by any legally recognized 
authority, and intended to distinguish It as a 
mark of attainment on the part of the rec plent 
superior to those required for a diploma. h 
From these definitions Eells noted the followlng 
facts: 
1. A Uegree is not distinguished from a title but 
is simply a special kind of title. 
2. It is, however, distinguished from a diploma: 
a diploma may be, and frequently is given as 
written evidence of the award of a degree. 
3. Degrees may be of two general types - earned 
and honorary. 
4. Degrees may properly be co erred only by some 
legally recognized body. !F 
Eells further stated that, rrith reference to item 
f a r  above, in the United States the privately controlled 
inatitutione of higher education derive their authority 
to grant degreea from their fonnal charters: The warding 
of moat oollege and university charters is very general, 
often giving the institution the right to confer "the usual 
Eells traced the historical development of the master's 
degree as follows: 
In the middle ages, the master's degree was 
virtually synonymous with the doctor's degree, 
both signifying competence to teach. In England 
the doctor's degree was abandoned while the 
master's degree was retained as the highest earned 
degree in the arts faculties. Thus it came about 
that the masterfs degree was provided for in the 
first statutes of Harvard while the doctor's degree 
was virtually unknown in America, except as an 
honorary degree, for more than two centuries. 
The master's degree has passed through various 
stages during the three centuries that it has been 
in use in the United States. By 1899 there had 
been at least six different classes of Master's 
degrees in use at Harvard: (1) honoris causea 
(honorary); (2) ad eandum (degree granted by a 
school to an applicant who received the same 
degree in an equivalent school); (3) cursu 
(earned through residence and study at an institu- 
tion or in a profession); (4)  with a professional 
degree; ( 5 )  with the de ee of Ph.D.; and gF (6 ) promeritis (earned). 
By the early nineteenth century the master's degree 
had ceeceed to have much scholerly slgnlficance. The Master's 
degree in cursu came to be referred to humomsly by students 
as the master's degree "of coureen. Its reqai~ments in 
praotice were gummarlzed in student langzzwe as "keeping 
out of jail for three years and paying the five dollars feeen2 
Charaoterietic of the stated principles which varioaa 
leading institutiona of higher education, that felt the need 
for rehabilitating the diacradited master(e degree program, 
formulated is that quoted by Eells from the University of 
Michigan's catalogue for 1853. 
The degree of Master of Arts would not be conferred 
in course upon graduates of three years standing, but 
only  upon such graduates as had pursued professional 
or general scientific studies during that period. The 
candidates for the degree must also pass an examination 
and read a thesis efore the faculty at the time of 
taking the degree. !I 
The modern type of earned master's degree, involving 
significant work on the graduate level, came into 
general acceptance in the latter part of the nineteenth 
century and is characteristic, with some variations 
among different institutions and at diffe~ent periods, 
of the twentieth century master's degree. 
From Eells article on the history of the master's 
degree, data about the number of master's degrees awarded 
were obtained. 
The number of Pro Meritis or earned master's degrees 
awarded from 1870 to 1960 is reported as approximately 
1,300,000; 34 per cent of which were awarded to women. 
For the period 1951 to 1960 the average number has 
been almost 64,000 per year. During the same period 
the number of baccalaureate and other first level 
degreea has averaged almost 340,000 per year, Thus, 
the number of master's degrees conferred a m e l l y  18 
almost one-fifth (19 per cent) of the number of 
baccalaureate degreea. This indicates a very high 
proportion of students completing at least one year of 
graduate work. In l9OO the corresponding figure was 
less than six per cent.3 
The number of masterts degrees earned by women each 
year steadily inoreased from 300 in 1900 to 23,560 in 1960; 
however, In proportion to the total of the masterrs degrees 
earned in recent years a marked decrease was noted from a 
high of almost forty per cent In 1930 and 1940 to less than 
thirty-two per cent in 1960. 
Various problems regarding the true function and 
possible modlficat1ons In the reqnlrements for the master's 
degree and the best nsea of it have been under discnssion 
at times during the twentieth century. Some of these 
problems are : 
1. Should the master's degree be regarded as a 
terminal degree, significant in itself? If 
so, for what purposes or positions? Chiefly 
for secondary - school teachers, or for 
college teachers? 
2. Should it be concerned with subdect matter or 
should it include pedagogical methodology? 
3. Should it be thought of merely as a stepping 
stone on the way to the doctorate? 
4. Should the period of study for it be increased 
to two years? 
5. Should a thesis or dissertation be required? 
These and related questions have been the 
subject of debate for almost a century, and no 
general agreement has been reached on most of them.2 
The Drake Master of Science in Education degree is 
dlstingulehed by the following aharacterlstlcs: (1) it is 
an earned degree, conferred by Dralre University; (2) It is 
a rank to which scholars are admitted in recognition of the 
faot that they have completed thirty hours of graduate level 
courae work in an area of education beyond the baccalaureate 
degree. These thirty hours were In a special skill(s) area 
of education and included the writing of a thesis or field 
study for which three hours credit were granted in the total. 
As Eells stated earlier, the merits and demerits of 
master's degree programs requiring a thesis or field study, 
as compared with ones requiring additional course work in 
lieu of the thesis, have been debated for almost a century 
with no general agreement reached as to the superiority of 
one over the other. Some authorities have "given upm on the 
master's degree as being too varied in popular usage to be 
revived as an index of scholarly achievement, while others 
feel it can be rehabilitated if proper requirements are 
reinstated. A n  example of the latter view was voiced by 
the Association of Graduate Schools. This group of educators 
supported the need for rehabilitation of the master's Uegree 
and offered some minimum requirements for the rehabilitated 
degree in a proposed resolution as follows: 
The Aseociation of Graduate Schools shall begin 
Immediately to "rehabilitate" the present master's 
degree so that it will be generally accepted as a 
fully recognized degree for college teachers: it is 
understood that the new masterts would Involve 
approximately two years work beyond the bachelor's, 
would represent education in breadth at the graduate 
level, would require a general examination (written 
and oral), would inolude an eseray, and would encompass 
training and experience in oollege teaching. l 
l~ssooiatlon of Graduate Sohools, Journal Proceed- 
snd Addresses (60th Annual Conference of the Association 
-
of American Universities, October 27-28, 19591, p. 40. 
Some who accept the former view of a masters too 
varied to revive, propose a new level doctorate degree mid- 
way between the commonly conceived masters and the Doctor 
of Philosophy degree. In support of the view that the 
masters cannot be revitalized, the following factors are 
usually citedt 
1. The rise of the professional hater's such as 
the Master of Social Work; 
2, The widespread practice for ~chool teachers 
to secure a Master's degree in order to 
obtain a salary increment: 
3 m  The practice of many graduate departments of 
instruction to consider the degree as a con- 
solation prize: and 
4. The growing professionalism of the degree in 
such subjects as geology pharmacy, and 
business administration. i 
Are;uments for or against the masters still must be 
viewed in terms of the program offered by a specific univer- 
sity, and each university must accept responsibility for the 
quality of its o m  programs. 
The following criteria for selection of c a n d i W e a  
for work in a masters program were proposed initially by 
Sohllson for selection of proppective principals: 2 
1. Mature judgment 
2. Ability to work well with others 
3. Evidence of leadership ability 
4. Above average intellectual ability 
5. Ability to communicate effectively 
'~onald L. Schilson. "The Elementary Prlnclpal - 
Selaotion and Training,n American School Board Journal, 
CL (April, 19651, 66.  
6. Sound health, or the physical stamina and 
ability to stand up under varied pressures 
and demands 
7. Dependability 
8. Ability to express a philosophy of education 
that will provide a framework in which the 
principles of American Democracy shall be 
perpetuated in the school experience of 
every child 
9. Academic qualifications for teacher certlficatlon 
10. Compassion for and understanding of children in 
their various stages of growth and development 
11. The ability to conceive and foster creativity 
in working with children and with adult 
colleagues 
In Schilsonts article a program containing five major 
areas of preparation was outlined for graduate education 
leading to certification in the elementary principalship. 
The fifth major area was entitled nInternship in Admlnistra- 
tion," and was described as follows: 
Under the supellrision of a competent Principal, 
the intern should perform all the duties of the 
prinoipal. He should be evaluated frequently by 
his university advisor and by the supervising 
principal. The internship should be the culmina- 
ting experience of hi8 prescribed training program. 
Only if he is successful In this experience should 
he receive hie aertiflcste of approval to assume 
the duties of a 
Schilson emphasized the last point by stating that 
those in a position to determine certification reqnlrements 
nshould not g i v e  approval to those who are only 'teohnically 
quallfied~ bemuse they h o e  taken a textbook program. w2 
l~bid * @ p.66. 
21biii rn pp. 66-67. 
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The following statements seem to apply most directly 
to the Drake Master of Science In Education program:, 
1. Frequent periodic re-evaluation of the minimum 
requirements for the degree is necessary to -11- 
date the adequaoy of f'ulfillment of purpose both 
in regard to the universltyts services to the 
students and the stuclents' need for these services. 
2. The quality of a master's degree p r a m  rests more 
upon the careful selection of high caliber graduate- 
level students and provision of high caliber 
faculty members, who will demand m t u a l l y  high 
standards of educational endeavors from eaoh other, 
than upon the requirement or nonreqnirement of a 
thesis per so. 
3. The insertion of the counseling practicum into the 
required section of Drake's Guidance and Counseling 
major area is in agreement with Schilson's fifth 
major area, proposed as a neoessary part of prepara- 
tion for administrative duties, the "Internship in 
Admlnistratlon. Dugan also supported thia type 
of in-training program for oounselors in his list 
of three maJor areas of weakness in cannselor prepara- 
tion programs as of Septembar, 1960. Theae three 
-- 
15 
areas listed by Dugan were: (1) foundations in t 
psychology; (2 ) effective selection procedures; 
and ( 3 )  counseling practicum under professional 
supervi sion. 1 
4. Consideration should be given to whether the candidate 
for the master's degree is seeking it as a terminal 
degree or as a stepping stone to a doctorate. 
5. Recipients of a degree from a specific Institution are 
in the best position to express opinions as to the 
worth of the program they experienced and serve as I I 







PRESENTATION OF DATA 
The data for this research were gathered by means of 
a questionnaire. The questionnaire was sent to all graduates 
from Drake University who received a Master of Science in 
Education Degree at commencement exercises between and 
including the January, 1961, to June, 1965, dates. A total 
of 331 persons (194 males and 137 females) constituted this 
group. 
A total of 280 of a possible 331 graduates responded 
to the questionnaire. This was an 84.6 per cent return. For 
the sake of oomparison, the responses have been converted to 
percentages in the form of tables for each of the question- 
naire response areas. Theae tables are presented in order 
as the qneetion appeared in the qneatlonnaire. 
The ratio of males to females In the total sample as 
oompared to the rat10 of males to females in the response 
group was as follows: 
Total Per cent Total Per cent 
Sample of Sample Responses of Responses 
Males 194 58.6 170 60.3 
Females 137 41.4 
Total 331 100.0 280 100.0 
Males composed approximately three out of five of the 
survey group and approximately three out of five of the 
response group. 
The data on ages reporter3 by the respondents, the 
ratio of males to females In each age range, and the per cent 
of the total reeponaents in each age range are presented in 
Table I. Over half (57.5 per cent) of the respondents were 
TABLE I 
AGES OF 1961-1965 GRADUATES, DRAKE UNIVIBSITY MASTER OF 
SCIENCE IN EDUCATION PROGRAM, INDICATED BY 
280 QUESTIONNAIRE RESPONDENTS 
&e Per cent 
Indicated* Male Per cent Female Per cent Total of all 
Respondents 
Uncler 25 0 0.0 0 0.0 0 0.0 
25 - 30 33 82.5 7 17.5 40 14.3 
31 - 2: 82.9 12 17.1 70 25.0 2 80.4 10 19.6 51 18.2 
18 46.2 21 53*8 39 13.9 
46 - 50 9 34.6 17 65.4 26 9 - 3  
Over 50 ..g . 18.0 . 41 82.0 50 17.9 
No age reported 2 50,O - 2 50.0 4 1,4 
+The ages were Indicated by the respondents sometime 
between February 4, 1966 (the date questionnaires were mailed) 
and Maroh 21, 1966 (the date following which any question- 
naires returned were not Included in the tabulations). 
forty years of age or younger, and in this category the male 
to female ratio was more than four to one. Almost one-fifth 
(18 per cent) of the respondents were over fifty years of age 
with more than four females for each male In this category. 
The data with regard to marital status are aa 
follows : 
Number of Per cent of 
Responses Respondents 
Married 229 81.8 
Single 28 10.0 
Divorced 7 2.5 
Widowed 11 3.9 
No response 2 1.8 
Total 280 100.0 
The data with regard to the year in which wibjects 
received their master's degree were compared wlth the ages 
of the respondents. The total male and female respondents 
for each year were compared with the total male and female 
graduates for each year in the survey group. The follolrlng 
data will refer to respondents: 
In 1961, 58.3 par cent of the male graduates were 
under 36; In contrast, 60.8 per cent of the female graduates 
were over 40. 
In 1962, 76.5 per cent of the m a l e  graduates were 
under 36; in contrast, 57.7 per oent of the female graduates 
were over 40. 
In 1963, 78.9 per oent of the male graduates were under 
36; in contraat, 50.0 per cent of the female graduates were 
over 40. 
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In 1964, 83.7 per cent of the male graduates were 
under 36; in contrast 38.4 per cent of the female graduates 
were over 40. 
In 1965, 90.0 per cent of the male graduates were 
under 36; in contrast, 50.0 per cent of the female graduates 
were over 40. 
In summary, the average age of all male graduates has 
been progressively lower from 1961 to 1965. The average age 
of all female graduates has been progressively lower from 
1961 to 1964. Only four females were represented in the 
1965 survey percentage that reversed the progression. 
The data from which the above information was obtained 
are presented in Table 11. 
The data with regard to graduate major areas are pre- 
aented in Table 111. More than three-tenths of all reapondents 
indicated they majored in Guidance and Counseling; a major in 
ELementary Administration was llsted by one-fourth of all 
respondents; each of the remaining three major areas were 
marked by more than one-tenth of all respondents: fewer than 
one-twenty-fifth of all respondents "wrote Inn a major other 
than one of the five spealfied. 
TABLE I1 
SEX AND AGE O F  GRADUATES, DRAKE UNIVERSITY MASTER OF SCIENCE 
I N  EDUCATION PROGRAM, FOR EACH YEAR 1961-1965 




1 2 3 1 7 
Aae 31-35 
~ i a l  e 11 . 1 6  10 15 6 58 
- 
Female 5 1 2 2 0 1 0  
Age 41-45 
E l 1  e 5 6 3 3 1 18 
Female 4 
- - 
5 7 5 0 2 1  
ARe 46-50 
Pale 4 0 2 2 1 9 
Female 5 3 5 2 2 17 
Age 50 and over 
rkl e 3 2 3 1 0 9 
Female 1 2  1 2  8 9 0 41 
No aKe given 
kale 1 0 0 0 1 2 
Female 1 0 0 1 0 2 
Totals 
Y h l e  34 38 37 20 170 
26 Female 28 26 26 4 110 
Percentage of 
Total Elales*100.0 77.3 79.2 92.5 95.2 87.6 
Peroentage of 
Total  
*Compares t o t a l  male respondents t o  t o t a l  males i n  survey. 
* * C o m p a r e s  t o t a l  female respondents t o  t o t a l  females In 
survey. 
TABLE I11 
GRADUATE MAJOR AREAS OF 1961-1965 GRADUATES, DRAKE 
UNIVERSITY MASTER OF SCIENCE IN EDUCATION PROGRAM, 
INDICATED BY 280 QUESTIONNAIRE RESPONDENTS 
Graduate Major Area Total Per cent of 
Respondents Respondents 
ELementary Administration 70 25.0 
Secondary Administration 45 16.1 
Guidance and Counseling 86 30.7 
Elementary Curriculum and 
Instruction 38 13.6 
Secondary Teaching 30 10.7 
Other 11 3.9 
The data with regard to whether subjects received a 
Specialist in Education degree from Drake are presented in 
Table IV. About one-twentieth of all respondents claimed 
they had received or plan to receive the Specialist in 
Education degree. 
TABLE IV 
RESPONSES OF 1961-1965 GBAII[JATES, DRAKE UNIVERSITY 
MASTER OF SCIENCE IN EDUCATION PROGRAM, TO 
"HAVE YOU RECEIVED A SPECIALIST IN 
EDUCATION DECREE FRON DDRAK?" 
Reqonses Total Per cent of 
Responses Responses 
Ye e 11 3-9  
NO 260 92.9 
Will 3 1.1 
Starting 1 0.4 
No answer 5 1.8 
22 
The eleven Specialist in Education Degrees reported by 









Number of Demees Claimed 
The question, "What position do yon presently hold?" 
received seventy-three written responses in the mothern 
category, These written responses were checked against the 
proposed responses and included as proposed responses when 
apprsprihte, The data with regard to the subjectst present 
positions of employment are presented in Table V. More than 
four-tentha of all rewondents are employed in a teaching 
area. Three-tenths more of the respondents indicated they 
are employed in an a&mlnietrative or supervisory area. 
Fewer than one-sixth of the respondents claimed to be 
employed in couneeling positions. 
The data on graduate major areas found In Table I11 
were compared with the data on present positions of emplop 
ment aa presented In Table Vr this comparison is presented 
In Table VI, Approximately half of the respondents who 
reported a major in Administration or in Guidance and 
Couneeling reported a position held in either of these two 
TABLE V 
POSITIONS OF EMPLOYMENT OF 1961-1965 GRADUATES, DRAKE 
U N N E R S I T Y  MASTER OF SCIENCE IN EDUCATION PROGRAM, 
INDICATED BY 28 0 QUESTIONNAIRE FfESPObTDE2l!!X 
Position of Employment Total Per cent of Per cent by 
Responses Responses General Area 
Teacher (Elementary) 62 22.1 
Teacher (Secondary) 55 19.6 43.8 per cent 
Teacher (T.V., Special Teaching 
Education, Adult 
 ducati ion) 6 2.1 
Counselor 26 9 . 3  
Counselor (Girls, 14.7 per cent 
Vocational and Counseling 
Rehabilitation) 7 2.5 
- 
Teacher Counselor 8 2.9 
Superintendent 7 2.5 
Principal (Elementary ) 27 9.6 24.6 per cent 
Principal (Secondary) 22 7-9 Admlnlstratlon 
Assistant Principal 13 4.6 
Supervisor (Curriculum, 
Guidance, and Student 
Teachers ) 12 4.3 5.4 per cent 
Supervisor (Building and Supervisory 
Instrumental Music) 3 1.1 
Training aecialist or 
Consultant Private 
Industry 7 2 s  
Instructor or Professor 
in College 5 1.8 
Coordinator (aclence, 
Adult Eduoation, 
Audio Visual) 3 1.1 
Coach 3 1.1 
Houselrif e 3 1.1 
Student 3 1.1 11.8 per cent 
Director of Admissiane 2 0.7 Other 
Air Form Officer 1 0.4 
Dean of Women 1 0.4 
English Department Head 
Junior High 1 0.4 
Psychology Tachnlaian 
U.S. V.A. 1 0.4 
Insurance 1 0.4 
TABLE VI 
COMPARISON OF PERCENTAGES 1961-1965 GRADUATES, DRAKE 
UNIVERSITY W T E R  OF SCIENCE IN EDUCATION PROGRAM, 
NOW EMPLOYED IN AN AFUW SIMILAR TO 
THEIR GRADUATE MAJOR AREA 
General Area MaJored i n  Area Flarployed i n  Area 
. Per cent of . Per cent of 
Respondents Respondents 




areas. By contrast ,  about twice as many respondents were 
employed i n  teaching posi t ions as those majoring i n  a 
teaching area at the  graduate level .  
The data  with regard t o  the s i ze  of t h e  community 
where subjects  taught were as follows: 











Total 280 100.0 
Probably bsoauee of Drake's locat lon,  Des Wines  and 
Ite suburbs were well representea in the  above t o t a l s .  
The data regazding undergraduate major and minor areas 
claimed by respondents were totalea, and due to some double 
majors, the 280 graduates reported 290 majors though only 
225 minors were reported. The majors were ranked In order 
of most frequently to least frequently claimed and appear In 
that order in Table VII; the minors are listed along with the 
majors. The top four areas account for two-thirds (63.8 per 
cent) of all majors and one-half (51.5 per cent) of all minors. 
TABLE VII 
UNDERGRADUATE MAJORS AND MINORS OF 1961-1965 GRADUATES, 
DRAKE UNIVERSITY MASTER OF SCIENCE IN EDUCATION 
PROG.MM, INDICATED BY 280 QUESTIOTRQU333 
RESPONDENTS 
Area Majors Per cent Minors Per cent 
Social Scienae 65 22.4 49 21,8 
Elementary Education 48 16.6 1 0.4 
Physical Education 42 14.5 18 8.0 
English 30 10.3 48 21.3 
Business 25 8.6 6 2.7 
Biological or 
Physical Science 17 29 12.9 2: ; History 13 16 7.1 
Fine Arta (Art, 
Music, IIrama) 11 3.8 6 2.7 
Mathematics 10 3.4 19 8.4 
Home Economics 6 2.1 2 0.9 
Psychology 5 -1 . 7 6 2.7 
Sociology 5 1.7 3 1.3 
4 Agriculture 1.4 2 
4 
0-9 
Economics 1.4 4 1.8 
Chemistry 3 1.0 5 2.2 
Foreign Language 2 0.7 8 
Physics 0 o e o  3 1-3 
3.6 
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The data with regard to undergraduate grade averages 
and the corresponding data on graduate grade averages are 
presented in tabular form for comparison purposes. 
The distribution of undergraduate grade averages is as 
follows : 
Age Response Response Response 
C -.. Per cent Per cent Per cent 
25-30 15 37.5 23 57.5 2 5.0 
31-35 24 34.3 45 64.3 1 1.4 
36-40 17 33.3 33 64.7 1 2.0 
41-45 8 20.5 30 76.9 1 2.6 
46-50 5 19.2 20 76.9 1 3.9 
50+ and 
no age 8 - - 14.8 39 76.0 5 9.2 
Totals 77 27.5 190 67.9 11 3.9 
Graduate grade averages are distributed as follows: 
Age Response Response Response 
B Per cent 4 & g Per Cent Per cent 
25-30 10 25.0 15 37.5 15 37.5 
31-35 16 22.9 44 62.9 10 14.3 
36- 0 17 33.3 23 45.1 11 21.6 
41-45 10 25.6 12 30.8 17 43.6 
46-50 5 19.2 13 50.0 8 30.8 
jO+ and 
no age 8 - - 14.8 33 64.8 - 11 20.4 - 
Totals 66 23.6 140 50.7 72 25.7 
*NOTE: Two respondents did not report either grade 
average so total equals 278 in each of the tabular presenta- 
tions. 
A positive comparison was noted between the under- 
graduate - C and graduate B_ grades reported by the respondents. 
One might logically expect thst a person used to getting 
average grades in college level competition would extend 
himself a little more in a graduate level Interest area and 
get g (average at Drake) grades. A positive comparison Was 
also evident between the undergraduate grade average and 
half A, half 2 graduate grade average. There is a relatively 
high Incidence of graduate level &Is (25.7) when compared to 
the undergraduate level of lncidence for & I s  (3.9 per cent). 
The data with regard to where the respondents had 
received their baccalanrate degree were as follows: 
Institution Total Per cent of 
Responses Responses 
Drake University 112 40.0 
Another College or 
University In Iowa 110 39.3 
A College or University 
outside the state of 
Iowa 52 18.6 
No answer 6 
- 2.1 
Total 280 100.0 
The data with regard to the number of years that 
elapsed between the attainment of the B.A. and the beginning 
of the first course toward the M . 3 .  In education are as 
f ollons I 
Yeara Total Per cent of 
Responses Responses 
Lass than one 
7 - 9  
10 or more 
No answer 
Total 
The data  with regard t o  the  f ac to r s  t h a t  inflnenced 
sub3ectst decision t o  pursue graduate work were tabulated 
and appear i n  the order of the  most frequently indicated t o  
the  l e a s t  frequently: 
Total Per cent 
Responses of 280 
Needed t o  update my edu- 
cat ional  knowledge 149 53.2 
Needed t o  obtain higher 
sa la ry  129 46.1 
Needed t o  obtain a new 
posi t ion ( o r  keep it) 124 44.3 
Other 88 31.4 
Courses i n  the program 
sounded in te res t ing  54 19.3 
Recommended by a f r iend  27 9.6 
Needed t o  begin work on a 
Ph. D. 23 8.2 
The graduates were asked t o  indica te  with a star the  
main influencing fac tor  f o r  graduate work, and 172 (61.4 
per  cent )  of the  280 respondents s t a r red  a main fac tor .  The 
data  i n  order of moet frequently indicated t o  l e a s t  frequently 
indicated were as follows with r a t ings  compared with those 
i n  the  preceding table:  
Rank of f ac to r  Main Factor 
Above Hare 
T O W  Per cent 
Responses of 172 
2 1 Needed t o  obtain higher 
s a l a r y  52 30.2 
3 2 Needed t o  obtain new 
posi t ion 39 22.7 
1 3 Needed t o  update my 
educational knowledge 32 18.6 
4 4 Other 32 18.6 
7 5 Needed t o  begin work on a Ph.D. 8 4.7 
5 6 Courses i n  the program sounded 
in te res t ing  6 
6 
3.5 7 Recommended by a f r i end  3 1.7 
Higher salaries, new positions, and updating educational 
knowledge rank aa the top three choices in both the above 
listings with other factors appearing in fourth place in both 
listings. The rest of the proposed factors drop rather rapld- 
ly on the chosen scale of values. 
The data wlth regard to why gubjects selected Drake 
University for their graduate work are as follows: 
Choice Total Per cent 
Besponaes of 280 
Geographia location of main 
campus wlth respeot to home 
Availability of evening and 
Saturday courses 
Availability and variety of summer 
session courses 
Felt the Drake program was just 
what I wanted 
Ektension courses were offered in 
my area of the state 
Reputation of the staff 
Other 
Desire to work wlth a partlcnlar 
staff member 
Recommended by a friend or 
employer 
Offer of f inancial support 
Size of staff (numberwlae) 
Here also 178 (63.6 per cent) of the respondents starred 
a main factor. The data on the main factor selected are as 
follows r 
Rank of factor Main factor 
Above Here 
--
Total Per cent 
Responses of 178 
Geographic location of 
main campus 98 
Availability of evening and 
Saturday courses 35 
Felt the Drake program was 
Just what I wanted 13 
Availability and variety 
of summer session courses 12 
Reputation of the staff 6 
Other 6 
Recommended by a friend or 
employer 3 
Extension courses were offered 
in my area of the state 2 
Desire to work with a particular 
star f member 2 
Offer of financial  upp port 1 
Size of staff (numberwise) 0 
Geographic location, and availability of evening and 
Saturday courses, rank definitely one - two as the main 
factors for selecting Drake. Numberwise, the least important 
two faotors were offer of financial support and size of staff, 
The data wlth regard to the nrrmber of years elapsing 
between subjects1 starting their first graduate course(s) and 
completing the work on their maaterts degree are as follows: 
Years Elapsing 
Less than one 
1 - 2  




Total Per cent 
Responses Responses 
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The data with regard to the question, "Did most of 
yoar graduate instructors demand a higher level of academic 
performance than your undergraduate major i n s t m ~ t o r a ? ~  are 
as follows: 






Almost three-fourths of the respondents felt their 
graduate instructors demanded a higher performance aaademi- 
cally than their undergraduate major Instructors. Over one- 
fourth of the respondents indicated the opposite feeling. 
The data wlth regard to the qaeetion, "Do yon think 
yoar masterme degree from Drake University has as mch 
prestige as one you might have obtained f r o m  another instltu- 
tion?", were as follows: 
Remonse Total Per aent of 
Responses Responses 
Yea 229 81.8 
No 43 15.4 
Queation - 8 a 
Total 280 100.0 
Over four-fifths of all raapondenta thought that 
Drake's haterfa Degree had as muah p r e ~ t i g ~  a8 most other 
32 
master's degrees, Eight responclents marked the question 
"7" and hence r e p l i e s  a r e  categorized i n  t h i a  manner. 
The data with regard t o  the  qnestlon, Would yon 
prefer  addi t ional  course work i n  a master's degree program 
In l i e u  of a f i e l d  r e p ~ r t ? ~ ~ ,  were as follows: 





Yes 96 61 56.5 55.5 
No 72 45 42.4 40.9 
7 2 4 
- - 
1.1 3.6 
Total 170 110 100.0 100.0 
Over half the  respondents, both male and female, 
reported they would prefer  adtlltional coarse work i n  l i e n  of 
the  f i e l d  report .  The data  on t h i s  p a r t i c u l a r  question 
were fu r the r  analyzed by age of the  respondents with the  
r a s n l t s  presented i n  Table V I I I .  More than th ree - f i f ths  of 
all  rewondents over th i r ty- f ive  years old  and under f l f t y  
favor more coarae work In  l i e n  of a f i e l d  report  o r  thes is .  
All respondents under th i r ty- f ive  years old  and over f i f t r  
ehswed no majority preference. 
TABLE V I I I  
DISTRIBUTION OF YES AND NO RESPONSES BY AGE 1961-1965 
GRADUATES, DRAKE UNIVERSITY PIASTER OF SCIENCE 
I N  EDUCATION PROGRAM, AS TO PREFERENCE FOR 
COURSE WORK IN LIEU OF A FIELD REPOFfJ? 
Age Response Male Female Total Per cent 
Yes 16 4 20 50.0 
25-30 ? 1 0 1 2.5 
No 16 3 19 47.5 
Yes 28 6 34 48.6 
Yes 
7 







Finally the questionnaires were grouped by graduate 
major areas and the resulting distrlbutlon of "yean and Rnom 
responses I s  presented in Table IX. 
Reapondenta in Gnidanae and Counseling, Elementary 
Curriaulum and Instruation, and General Supervision and 
Adminietration area8 were three to two in favor of extra 
course work. The major areas of Elementary ABmlnlstratlon, 
Secondary Administration, and Secondary Teaching were more 
evenly divided on the issua. Elementary Administration was 
the only area to have more than fifty per cent opposed to 
more course work In lien of the field report. 
TABLE IX 
DISTRIBUTION OF YES AND NO RESPONSES BY GRADUATE MAJOR aaEAS 
OF 1961-1965 GRADUATES, DBAKE UNIVERSITY MASTER OF SCIENCE 
IN EDUCATION PROGRAM, AS TO PREFERENCE FOR 
COURSE WORK IN LIEU OF A FIELD REPORT 
Major Area Response Y ? e  . Female Total Per cent 
Elementary Yes 17 15 32 45.7 
Admini stration ? 0 2 2 2.9 
No 18 18 36 51.4 
Seconhry Yes 24 1 25 55.6 
Adminletration ? 1 0 1 2.2 
Guidance Yes 36 18 54 62.8 
and 7 0 0 0 0.0 
Counseliw No 23 9 32 37.2 
Elementary Yea 3 21 24 63.2 
Curriculum and ? 0 0 0 0.0 
Inetructian No 0 14 14 36.8 
Seaondary Yes 9 6 15 50.0 
Teaching ? 1 2 3 10.0 
No 9 3 12 40.0 
General Ye a 7 0 7 63.6 
Supervision ? 0 0 0 0.0 
Adminigtration No 3 1 4 36.4 
The data with regard to the ratings the respondents 
gave different parts of their graduate program areas are 
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presented in Table X and Table XI. Two hundred forty-nine 
respondents ciroled a number one choice to indicate the 
area they thought uas the most important part of their 
master's program. The data wlth regard to this are 
presented in Table X. "Required c o u r ~ e s , ~  and "personal 
contact wlth professors "ranked one-two on this basis.n 
TABLE X 
FLANK ASSIGNED GRADUATE PROGRAM AREAS BY 1961-1965 GRADUATES, 
DRAKE UNIVWSITY MASTER OF SCIENCE IN EDUCATION PROGRAM, 
INDICATED BY 249 QUESTIONNAIRE RESPONDENTS 
Program Areas 
Total 
N-er Correspondlnp; Ratings 
one V e r s  
Choices worth- Worth- Of some 
while while Worth 
Required courses 71 40 31 0 
Personal contact with 
Profesaora 55 52 3 0 
Contact with fellow 
graduate studenta 34 21 12 1 
Elected oourses 31 20 11 0 
Graduate pro3eut 31 27 4 0 
Training in uae of 
library research and 
reporting techniques 12 10 2 0 
Partioipatlon in group 
discussions and committee 
assignments 7 7 0 0 
Compreheneive suuninatlons 6 4 2 0 
Opportunities to attend 
seminars 1 1 0 0 
High ualiber of atudents 
work in^ toward a masters 1 1 0 0 
Most subjects checkecl one of the four value responses pro- 
vided f o r  r a t i ng  each of the t en  areas  i n  the graduate 
program a t  Drake. The checked responses i n  the  t o t a l  overal l  
r a t ings  of the  d i f ferent  features  of t h e i r  graduate program 
areas  were assigned point values so as t o  be able  t o  rank 
them i n  order of highest number of points acquired t o  the 
lowest. The point values assigned were four  points  f o r  each 
Werg worthwhilef1 response, three points  f o r  each %orth- 
whilen response, two points f o r  each "of some worthn 
response, and one point f o r  each " l i t t l e  o r  no worthH 
response. The data w i t h  regard t o  t h i s  a r e  presented i n  
Table XI. "Personal contact w i t h   professor^,^ and "contact 
with fellow graduate stu8entsn ranked one-two on t h i s  basis. 
TABLE X I  
RATING ASSIGNED GRADUATE PROGBM AREAS BY 1961-1965 
GRADUATES, DRAKE UNIVERSITY MASTER O F  SCIENCE 
I N  EDUCATION PROGRAM, INDICATED BY 280 
QUEST IOlJNAIRE RESP0NDEh.S 
Program Area Rat ims Total 
Very Worth- Of L i t t l e  Checked Total 
worth- while Some o r  no Responses Points  
while worth worth 
Personal 
contaot lrrith 
professors 128 102 39 7 276 903 
Contaot wlth 
fellow graduate 
students 118 114 37 1 280 899 
TABLE XI (continued ) 
Program Area Ratings Total 
Very Wosth- Of Little Checked Total 
worth- whlle Some or no Responses Points 
while worth worth 
Elected 
courses 98 146 32 4 280 898 
Required 
courses 76 166 32 1 275 867 
Training in use 
of library research 
and reporting 
techniques 74 123 53 21 271 792 








committees 56 113 80 17 266 740 
Comprehensive 
examinations 44 87 91 51 273 670 
Opportunities 
to attend 
aminars 4 9 _5 40 , 2 64 
The data with regard to the nmber of graduate 
students an advisor can be expected to work with at one time 
were as follous: 
Number of 
Students 
15 - 20 
20 - 30 
30 and above 
Total Responses Per cent of 
Responses 
Total 156 100.0 
Nearly three-fourths of the  respondents indicated 
t h a t  an advisee t o  advisor r a t i o  of t en  t o  one o r  smaller 
should be expected. 
The data wlth regard t o  the  number of hours a graduate 
student needs t o  spend i n  face t o  face contact with h i s  
advisor were as follows: 
Number of Hours Total Responses Per cent of 
Responses 
1 - 5  5 - 10 
1 0  - 15 
15 .- 20 
20 - 30 
30 - 100 
100 and above 
Total 
Three out of f i v e  responses on t h i s  suggested t h a t  
l a s e  than f i f t e e n  hours of face t o  face contact with the  
advisor should be enough. Only one i n  seven f e l t  more than 
t h i r t y  hours is needed. 
The data with regard t o  opinions as t o  whether a 
graduate pro3act oan be oonducted s a t i s f a c t o r i l y  ch ie f ly  by 
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mail are as follows: 
Response Total Per cent of 
Responses Responses 
Yes 72 25.7 
NO 196 70.0 
No answer 12 
- 4.3 
Total 280 100.0 
The data with regard to the question, "Do you feel 
the Admlnlstration Specialist program at m a k e  is too highly 
structured: lee., does not allow enough opportunity to 
select courses on the basis of personal need?", are as 
follows : 
Response - those Total Per cent of 
who have not taken Responses Responses 
promam 
Ye s 60 22.3 
NO 70 26.0 
Do not know 139 51.7 
Total 269 100.0 
When only the responses of those who have taken the 
program w e r e  aoneidered the dater are as follows: 
Re sponee Total Per cent of 
Responses Responses 
Yes 8 72.7 
No 2.- 27.3 
Total 11 100.0 
Approximately one-fourth of the respondents who had 
not as yet become involved with the Administration Specialist 
program at Drake answered ses indicating they felt the 
program was too structured; another one-fourth answered no 
indicating they felt the program was not too structured; 
the other half answered that they did not understand enough 
about the program to answer yes or no. When o n l y  those who 
have completed or soon will complete the program are con- 
sidered, the data shows a three to one proportion favorlng 
the answer. The size of this group is still quite small 
for making any valid assnmptlons. 
The summary of the data written in by eighty-eight 
respondents in the "othern category on question fourteen as 
to reasons for deciding to begin work on a masterrs degree 
rnne as follows: 
Total 
Responses 
Felt M.S. needed in increasing 
oompetency to teach 13  
Interested in guidance 
Better opportunity to obtain wanted 
13 
position or advance in field 10 
Challenge, curiosity, love of learning 8 
Wanted to be an administretor 6 
Started taking needed hours to renew 
certifiaate and went on 6 
Husband, family, professor or 
superintendent recommended 6 
Pride or statue symbol 
Desire for self improvement and to 
5 
update knowledge 5 
Response (continued ) Total 
Responses 
Just wanted to initiate master's 
program 4 
M o S o  degree had been personal goal 
for years and took least time at Drake 4 
National Science Foundation Institutes 2 
Establish security of position 2 
Desired permanent professional 
certification 2 
Do not really know 1 
Bugged with being a band director - 
felt guidance was a way out 1 
Needed something to do 1 
Wanted to teach in junior college 1 
Useful in my supervision of student 
teachers from Drake 1 
Received scholarship for graduate study 1 
NOTE: Total adds up to more than 88 because some gave 
more than one response in the "othertt category. 
The summary of the data provided in the "othern 
category of question fifteen, "why subjects selected Draken 
is as follows : 
Response Total 
Responses 
I%miliar with staff, felt they were 
excellent, felt school was excellent, 
liked campus atmosphere 6 
Had completed undergraduate work at 
Drake and wanted to complete graduate 
level work there 3 
Could get degree in quickest time, 
two summer sessions 3 
Location, spouse teaching in Des Moines, 
could substitute teach while getting 
degree 
Financial, G.I. Bill, and tuition 
3 




First sent by Central College to earn 
oredits needed to complete two-year 
oertlfioate. Liked so well wanted to 
go more 1 
Response (continued) Total 
Responses 
Wanted to obtain M.A. from school 
different from B.A. 1 
Wanted Guidance and Counseling 1 
Drake Professors encouraged me to do so 1 
Opportunity to take graduate courses 
In senior year 1 
The ikta with regard to why respondents anmered a8 
they did on the question, Would you prefer additional course 
work in a master's degree program in lieu of a field report?", 
were initially divided into two categories: (1) the reasons 
given by those who anmered gee they would prefer additional 
course work in lieu of the field report; and (2) the reasons 
given by those who answered no they would not prefer additional 
course work in lieu of the field report. Each of these 
categories was then divided again into male and female groups, 
and finally each of the four resulting divisions was arranged 
according to the year of graduation from their master's pro- 
gram. The number of reasons given In each of these divisions 
are presented in Table XII. One hundred thirty-one or 83.4 
per cent of those who answered ges, they would prefer addi- 
tional course work in lieu of a field report gave a reason In 
the W h y N  area. When all respondents are considered, a total 
of 210 (75.0 per cent) gave a reason for their ~ e s  or na 
answer. It became evident that no noticeable distinction 
oould be made between reaponaes of particular graduating years 
or between replies by malea and females. It is even difficult 
TABLE XI1 
1961-1965 GRADUATES, DRAKE UNIVERSITY MASTER OF SCIENCE 
IN EDUCATION PROGRAM. WHO GAVE A REASON FOR RESPONSE 
TO 'WOULD YOU PREFER ADDITIONAL COURSE WORK 
IN LIEU OF A FIELD REPORT?" 
Divi sion Reasons by Year of Graduation Total 
1961 1962 1963 1964 1965 Reasons 
Male - Yes 17  18 17 18 8 78 
Female - Yes - 14 6 -  16 Xi - 2 
Total - Yes 31 33 33 10 
53 
131 
Male - No 6 ll 7 44 
Female - No 
Total - No 
33 
77 
Female - Neither 
Yes nor No 1 
to make clear distinction between reaeons given by ses 
reapondenta or na respondents. The distinction becomes clear 
only in the responses of those who had either a very good 
experience in writing and completing their field report or 
a very bad experience. 
The data which follows are a listing of some typical 
reasons given by ses respondents to question twenty and 
following this a listing of some typical reasons given by 
no respondents. 
-
Reaaons given for sss response and number who made a 
similar response either male or female. No partioular se- 
quenae or emphasis is intended. The number is o n l r  for 
referenoe use. 
1. Field report can be too time consuming for a person 
working full time. It was an excellent English 
work out that could have been as adequately ful- 
filled in an extra course or two in the area of 
Engli sh. (15) 
2. I do not believe a field report Is of any real 
value. (17) 
3. I feel the value of the il'eld report was only to 
learn research techniques. The result of my study 
was inconclusive. (13) 
4. For the most part, the thesis 1s not particularly 
important to the university for its material 
content. They put far more stress on form and 
mechanics, thereby making the research aspect 
subservient to the mechanics. (10 
5. I would receive more benefit from extra course work 
because it increases your knowledge in a wider 
area. (21 
6. I am not m e  about this. This extra class work in 
subject matter areas would have been of value. 
The field report also has merit. (15) 
7. Too much unrelated education in field report. 
Advisors could better use their time. Also, 
students who do not plan to continue work tolrard 
a Ph.D. could select more courses in teaching 
area or an area of interest. (21 ) 
8. For myself, maybe no, bat I have known several 
people who completed the masters program but 
could not get approval for a field report topic. 
(5) 
9. Field report proved quite expensive, and I simply 
cannot write. (2) 
10. Easier, but now that I have completed Ihine, I think 
it is a good experience to see if you really w a n t  
your degree. (4) 
11. After writing long research papers for good courses 
why l a  it neaessary to write a long field report 
or thesis? More courses, shorter papers would be 
my pref erenoe. (1 
12. I definitely feel three to six hours of practlcum are 
far superior to the field report. The type of 
extended research demanded of the field report, if 
it is so necessary, could easily be obtained in 
other course work. (1 ) 
13. A field report at Drake can not successfully be 
carried out without being in residence. (4) 
14. Topics one is particularly Interested in and would 
prove most beneficial to the field report writer 
are so often not allowed. This was true in my 
situation. I felt one's own interests and 
creativity were completely ignored. (1 1 
Reasons given for na response: 
1. The field report demands more practical application 
of skills needed. (11) 
2. The discipline of a field report is needed. (11 1 
3. A field report is a very good learning experience. I 
would not have been able to complete my dissertation 
without this experience. ( 6  ) 
4. I gained more from the field report and educational 
research than from any courses (graduate or under- 
graduate ). (15 
5.  Time Involved is less than for additional course 
work. (1) 
6. Need thesis to progress to higher degrees. (81 
7. A student should have his choice of the program he 
wants to follow. Drake should have both programs, 
but should not give up the field report for 
students that want it. (8 ) 
8. Feel that the writing of a field report is an academic 
experienaa beneficial to the candidate and adds 
prestige to the degree. (12 1. 
9. I did my field report on my area: I have used it 
extensively. ( 3 )  
10. This is a unique task and it can be done with an 
individual touoh if you can get the right advisor. 
(2 
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11. Because of age, I want now to take courses which 
I do for pleasure and because I could not get them 
before. I have taken French and Spanish since 
1962. (1 
The data with regard to suggested number of advisees 
a graduate advisor should have, and the number of hours an 
advisee needs to spend in face to face contact with his 
advisor, were presented earlier in this report. In addition 
to the slightly more than three-fifths of the respondents who 
proposed a concrete answer for either or both of these 
questions, most of the remaining respondents replied In a 
manner that Is best characterized by the "it dependsn type 
of answer. These answers have been listed and analyzed and 
are presented in a summary form as follows: 
Response to question of advlsee to advisor hZunber 
ratio Similar 
Depends on number of classes advisor has 47 
Not qualified to say 30 
Depends on the advisor 28 
Varies with the quality of the individual 
students 16 
Have no idea 12 
No specific number but feel present load 
is too great 
Depends an the nature of the field report 
5 
Fany variables affect this 
5 
4 
Some advisors cannot work with any 
students effectively 2 
Not very many 2 
Do not think report has any value so useless 
to answer this question 1 
Better ask them (the advisors) 1 
Varies whether regular or summer session 1 
Response to question on Hours of Face to Face Number 
Contact Needed Similar 
1. Depends on student's qualifications 
2. Depends on the project 
3. Depends on the advisor - classes, 
personality 
4. Would vary as many as necessary 
5 .  Have no idea and no way of knowing 
6 .  Many 
7. Not many 
8. Depends on many factors 
9. Very little until time for field report 
10. An hour for each chapter in field report 
11. Regular intervals 
12. Most time early in project 
The data with regard to the last part of the qnestlon- 
naire %hat asked for open comments (critical or otherwise) 
pertinent to their graduate program at Drake were obtained 
from 144 of the respondents or 51.4 per cent of 280. Thlrty- 
six of 69 or 52.1 per cent of the 1961 graduates responded; 
twenty-six of 60 or 43.3 per cent of the 1962 graduates 
responded; thirty-six of drc or 56.3 per cent of the 1963 
graduates responded; thirty-three of 63 or 52.4 per cent of 
the 1964 graduates responded; and thirteen of the 24 or 
54.2 per cent of the 1965 graduates responded. 
The following examples are given as representative of 
the spirit of the majority of the comments: 
The master18 program needed additional course8 in 
psyahology. The instruators had too large a course 
load. Additional courses in testing would  be valuable. 
What personal contact I received with a professor 
was very good and beneflolsl: however, there was not 
nearly enough. Some students because of a "differentw 
personality or shyness were given little attention. If 
a person is admitted to Grad. (sic.) school, this alone 
should assure him personal attention regardless of per- 
sonality. The course work was generally interesting 
and profitable to me. Some courses were taught by 
persons who could have had more quality in their teach- 
ing in regards to requirements, attitudes, and consis- 
tency. By and large it was a good program. I have 
recommended Drake to several persons. 
A team of advisors should be assigned to each 
graduate student. I had the experience of working with 
one advisor when I started and completed the master's 
degree with another. A turnover of faculty caused 
this. Problems could develop If one advisor is 
assigned. My experience was pleasant. 
Drake provides the license to work which is the 
important factor. 
I have attended several colleges other than Drake. 
I feel that Drake University has a more personal touch 
than any of the other schools attended, etc. 
It is not so much the education as it is the USE of 
the education. This includes desire and opportunity. 
Some professors are very poor instructors, Some 
professors are very good instructors. Some courses 
were Inappropriate. 
The professors are too impersonal, moat instmctors 
had a greatly exaggerated opinion of themselves. Most 
of t h e  instmotion was mediocre. 
Too much %oak learningn nith not enough tie In to 
every day living. 
In the brief period of my affiliation rrith Drake 
there is little question that the genuine concern for 
the individual student's development has Improved. The 
effectiveness of the finished product Is one basic 
evaluation criteria. I'd recommend a supervised intern 
experience replaoe the field report. This would also 
allow oonversion of the 202 oourse (thesis preparation) 
to an "endn course, rather than a "meansn experience. 
I would have liked more seminar type classes - such 
as I had when doing my early graduate work at Iowa State 
University. In these classes we worked, but not for 
grades. 
As a whole - excellent l 
Drake University has been very good to me. I worked 
hard to W e  good grades and to be successful, but I 
have nothing but praise for the College of Education, and 
my professors. I had a goal, and through my work and the 
guidance of my professors I attained my goal. 
I would like very much to see Drake offer more basic 
sub3ect matter courses, more realistic teaching courses 
rather than methods with ideal situations. 
My graduate program at Drake has proved to be of 
immeasurable benefit to me, both at the time and since. 
Need a specialist course in other than administration. 
Not all of us are interested or talented in that field. 
The work seemed very easy at Drake in comparison to 
work done at other colleges. Whether this was due to 
experience or maturity I should not state - but comment 
has been made by many graduates that it's nothing to get 
an M.A. at Drake - though they hold it (the degree) in 
high eateem when applying for a position or seeking 
salary increases. I'd suggest more practical courses 
for older teachers plus more reeearch findings discussed 
for inexperienced. Enjoyed Dr. Tiedemants classes - also 
m. Weakly's. 
Most faculty member8 are highly competent, although 
a few leave something to be desired. I would say, hon- 
ever, that I was adequately prepared for my position. 
I feel many of the courses were valuable, some were 
dry and worthlesa. Probably the worth of a course in 
the education area depends on the instructor although 
some courses seemed almost repetition of others. I 
don't know if graduate course had a higher level dif- 
ficulty but I worked much harder and achieved more than 
undergraduate. I do know of some fairly intelligent 
people who when having trouble getting approval for a 
topio in a field report, tended to let it slide until 
they lost credit because of time limitations and there- 
fore never received their degree. 
I feel the greatest factors in my graduate study were: 
(1) My instructors and the one on one relationship that 
could be established with them in class, (2) the informal 
attitudes of my instructors in meetings, seminars--and 
the easy going chiding to get me to work. 
Many of the instructors have little to offer. If 
you take one course under some of them, you have had 
all they have. Any further courses under them is simply 
flmore of the same. l1 
I feel I was in graduate classes that Included 
students that were not graduate material. Should be more 
selective. I did have a few repetitious education conrses 
-- poor instruction was the basis of this feeling. 
I wish all the professors would live up to their 
promises -- in other words be truthful. I also wish all 
would come prepared to teach the class and not talk 
the caf f. 
I feel that courses in psychology, mental health, and 
guidance have helped me understand why disadvantaged 
students do not do well in English. 
I had hoped that Drake might offer a specialist degree 
in some thing other than administration as in the teaching 
of reading as do some other institutions of higher learn- 
ing (Ball State and Indiana University). 
Comments on Graduate Program: (1) The courses were 
well taught In the main and provided a challenge. ( 2 )  My 
advisors (Mrs. Knudsen, Fine Arts, and Dr. Mullens) were 
most available and helpful. (3) there was a minimum of 
"red tapen and I encountered no major pitfalls. (4 )  The 
comprehensives were well planned and worthwhile. 
(5) The graduate project should remain a part of the 
program, I feel. It serves as a sifting medium to 
determine those who are willing to do some sweating and 
thoae who avoid Drake's pr0g;re.m beaause of this challenge. 
(6) I did feel there were some people not of graduate 
calibre in the school. I understand that measures are 
being taken (0.g. Miller Analogies test, also the ' C '  
grade) to delete these students from the program. 
The whole graduate program is too structured, but 
Drake is doing its best to meet needs in the shortest 
amount of time, this calls for structure. I would like 
to see a program allowing teachers to get out of general 
education courses and go "across the streetn to academic 
courses--the fine arts in particular. 
Too many required courses. 
At the time I felt the training in my special field, 
guidance, was inadequate (there needed to be a practicum), 
but time has taken care of this feeling of inadequacy. 
Experience (plus the required courses) has given me 
competence on the Job. 
(1) Costs too much (I mppose all do) (2) Field study 
seemed more like a harrassment than a learning experience 
(3) Should have more counseling of graduate students at 
onset of program to determine if their choice is correct 
and they realize their limitations and capabilities ( 4 )  too much emphasis on grade averages; concerned with 
grades and not needed knowledge (5) Some courses had 
little or no application to the actual job (6) Informal 
discussions with professors and other students of great 
value. Would be nice if there were more provisions for 
it (7) Some of Drake's professors top notch (8) Library 
readings in periodicals added about as much knowledge as 
lectures for me. Could emphasize more (9) Apprentice 
program would be helpful. 
It was impoesible to receive adequate help from 
advisor during school year. Did receive help from 
specie1 persons (Mr. Duncan) in summer. 
Too Qamm expensive. All in all pretty good program. 
I enjoyed Drake and I have recommended the 
University to others. 
Offer more graduate conrses off campus. 
In retrospect I feel my graduate program at Drake 
wag a very satisfying experience. Of course, there were 
times during the process of getting the degree when I 
wondered if it was worth the effort. The thing which 
bothered me most was having advisors fiom two depart- 
ments and their lack of co-operation with each other in 
helping me with my thesis. This conflict, either one of 
interest or pereonality, caused me many extrs trips to 
Dea Moines and a lot of unnecessary frustration. If 
Drake is going to offer an educational and discipline 
area degree they should have some co-operation between 
the departments. Perhaps this problem has been remedied 
by now. Overall, I feel my degree has thoroughly 
prepared me for quality teaahing on the college level and 
nou I am finding that my background is very adequate in 
competing with other doatoral candidates from all over 
the oountry. 
I feel that there is a great deal of overlapping in 
education courses, not only at Drake, bat at most 
universities. One can balance that, however, if he 
chooses electives right for his needs and interests. I 
feel that I did. I believe at present Drake has an out- 
standing group of professors in the college of education. 
We definitely need more programs beyond the masterrs 
degree such as a specialist degree, for people not 
wishing a superintendent's certificate. I would like to 
see a specialist degree program for elementary adminis- 
trators such as is offered at Cedar Falls and other 
specialists degree programs for guidance, currlcul~m, 
etc., should also be added. Once we finish a master's 
degree program at Drake there is nothing left to invite 
US to return. 
I felt Mr. Duncan game me more help with my field 
study thah my advisor did - perhaps because that was Mr. 
Duncan's only function for the summer period. Perhaps 
one or two advisors who devoted their time solely to 
advising graduate students (during the summer) would 
prove more beneficial than expecting teachers with other 
responsibilities to devote more time to advising. I 
felt the field study, while interesting, took more time 
than it was actually worth. As previously stated, I 
believe I personally would have gained more from addi- 
tional courses - ezrpecially if these courses could have 
been electives. The trainlng from Ed. 202 (research) 
would have been sufficient for moat purposes. I feel 
this to be true even though I plan to begin work on Ph.D. 
this summer. 
This is quite difficult for me to evaluate but 1'11 
attempt to summarize my views. I found the course work 
ranging from worthlass to very worthwhile. This was more 
dependent on the instructor and his effort and standards. 
I found that a B could be obtained In most courses while 
lying flat on your back. The competition, particularly 
In evening and Saturday classes, is not tough at all. I 
had the privilege of attending an NDEA summer Institute 
at Ball State in 1961 and found It to be more worthwhile 
in terms of course content, prof. ability and competition. 
A great deal of progress toward the goal of professional 
preparation could be gained by making the graduate pro- 
ject an option. I trust yon will not follow those of 
us who have beoome mercenery and left the profession. 
Quite possibly you can assist those who are pushing merit 
pay and the abolitton of salary schedules and raise the 
income of the profession to a professional level. 
The Dean and Advisors should be in harmony with 
choices made in action research techniques. I had a 
lengthy comparison between two classrooms tabulated 
before told by the Dean that it could not be used, 
except in strictly controlled laboratory type classes. 
Library facilities (except for periodicals) were very 
poor. Most education courses were of very little value. 
Science department had good instructors and in general 
was an excellent department. 
I felt I got exact17 what I mrnted in every respect l 
Continue to up grade the staff of the education 
department and bring about an Ed.D. or Ph.D. program in 
addition to the Ed. Spec. work. 
I needed more courses in my major teaching area and 
less in repetitive education courses. 
I least enjoyed the part-time summer instructors 
brought in from other Universities. These instmctors 
did the poorest teaching. I think Drake's graduate 
school would have more prestige if entrance and gradua- 
tion requirements were higher. 
The master's program at Drake is a good program from 
what I can find out and one of the best in Iowa. I do 
feel that too much pressure is put on students concerning 
field projects. Too many times after they are finished 
they collect a lot of dust at the library. Drake should 
offer both a field project program and more class hours 
program, they lose a lot of students because of this. 
Pllany of my faculty do not attend Drake for this reason. 
I feel the graduate project is the most important part 
of getting a master's degree but it would be much easier 
for a student to take extra course work. After it is all 
over with I'm glad I had to do a graduate project. 
I do feel the most frustrating part of getting a M.A. 
at Drake was trying to meet with the advisor to have 
material or ideas discussed for the field report. This 
is usually combined with a dead-line date--and some-one 
going on a lltripw right when you need them most, I do 
not feel the field report with its frustrations should 
be left to be completed the last few hours of the M.A. 
program. I felt at many times that getting a Faster's 
at Drake was not so much a time for intellectual improve- 
ment and growth as it was a test of endurance and stamina. 
I spent many hundreds of dollars at Drake with starts 
and stops before completing my degree. The greatest 
problem I found was in getting started; in 1951 when I 
first took a graduate course in thesis preparation we did 
nothing really about the details of our own future field 
report. We studied of the various methods and ideas but 
never really got a start. I would recommend a class 
where the graduate student actually starts. A student 
has a real need at graduate level to have a friend 
(professor) (counselor) who really #rill work with him. 
After being out of school for a while--between under- 
graduate and graduate, these contacts are often lost. 
I feel that the advisors have entirely too large a 
graduate student load. Many times I drove 50 miles to 
Drake for a conference. My advisor would not be in and 
when he did arrive he had not had time to look at my 
manuscript. When my field report was completed I felt 
that it was not something I had created but rather some- 
thing which my advlsor wanted me to say in a particular 
way. I was required to spend an extra summer session in 
expanding the report and was not overJoyed to find that 
the entire expansion was considered "unnecessaryt1 when 
the field report was being readied to send to the typist. 
I have "simmered downt1 considerably since Angnst 1964. 
I believe Drake should adopt another graduate program 
in which a degree would be offered for additional hours 
in lieu of a field report. 
CHAPTER I11 
SUMMARY AND CONCLUSIONS 
I. SUMMARY 
The problem undertaken in this study was to obtain an 
evaluation of the Master of Science in Education Degree 
programs offered by Drake University. This evaluation was 
obtained from graduates who had received their degrees at 
commencements from January, 1961 through June, 1965. The 
evaluative information covered three major areas with respect 
to each graduate. These areas were: (1) identifying data as 
to age, sex, marital status, date when degree was conferred, 
graduate maJor, tralnlng beyond a Drake master's dedee ,  
preeent poeition held, and size of community in which 
currently employed; (2 ) undergraduate major ( s ) and minor (s ) , 
scholastio average, where baccalaurate degree was obtained, 
and number of years between completion of the baccalaureate 
degree and starting work toward the M.S.E.; and (3) factors 
that influenoed the decisions to pursue graduate work, 
reason(8) for eelecting Drake for graduate work, time needed 
to complete work on the master's degree, and graduate grade- 
point average. 
In addition, a series of nine questions was asked of 
each graduate requesting him to express an opinion about the 
following itemst (1) the level of academic performance 
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demanded by graduate instructors; (2) the prestige of a 
Drake master's degree compared with a master's from other 
institutions; ( 3 )  additional course work in lien of a field 
report to complete a master's program; (4)  the value of Drake 
master's degree program in view of his own experiences; 
( 5 )  the maximum advisee to advisor ratio at the graduate 
level; (6) the minimum of face to face contact needed by a 
graduate advisee with his a8visor; (7) the practicality of 
counseling on a graduate project by mail; (8) the structure 
of the Administration Specialist program at Drake; and ( 9 )  
other aspects of the program not elsewhere covered. 
The first phase of this study was a survey of the 
available literature pertaining to (1) the programs offered 
by Drake University leading to a Master of Science Degree in 
Education; (2) programs of a similar nature offered by other 
universities; and (3) recommendations for c m s e  offerings 
made by national study groups for this type of graduate 
educational program. 
The aecond phase of the study was the preparation of 
the questionnaire. The style of the questionnslre was 
patterned after one used by Professor Willa Norris of Michi- 
gan State University in a follow-up study. A copy of 
Profaasor Norria' queationnsire was obtained br writing to 
her at Michigan State Universlt~. Selected qnestions f r o m  
her questionnaire served as a nucleus for this s t n e .  A 
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draft of the questionnaire was approved by the maJor advisor 
and copies of this were submitted for further validation to 
the following recipients of Drake Master's Degrees: Avis 
Tone, and Gerald Ragen, Elementary Principals, Grinnell- 
Newburg Community Schools, Grinnell, Iowa; and to Everett 
Hidlebaugh, this investigatorts administrative supervisor, 
The third phase of this study was to obtain the 
names of the graduates with a Drake Master of Science In 
Education Degree from the commencement programs kept In the 
files of the graduate office starting with the January com- 
mencement, 1961, and including the June, 1965, commencement, 
The most current address for each graduate was obtained 
from the Drake alumni office. A questionnaire was mailed on 
February 4, 1966, to each of the 331 graduates who had 
received their meter's degree from Drake daring the time 
interval mentioned above. The rsample contained 194 male 
and 137 female graduates. By March 21, 1966, 280 of these 
queetionnaires, or 84.6 per cent, had been returned, The 
responses were checked against the number sent out for each 
year. Graduates In 1961 returned sixty-nine of seventy-three 
questionnaires, or 94.6 per cent. In 1962, sixty of seventy- 
eight questionnaires, or 76.9 per cent, were returned, The 
return for 1963 was sixty-four out of eighty or 80.0 per cent. 
The graduates of 1964. responded with sixty-three of seventy- 
two queetionnalres, or 87.5 per cent, Out of twenty-eight 
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graduates in January and June, 1965, twenty-four or 85.7 
per cent responded. 
In line with the aforementioned limitations of this 
type of follow-up study, the return of four out of five 
questionnaires on the total and at least the same ratio of 
return from male and female graduates alike was deemed 
adequate by the investigator. One of the five classes 
sampled failed to reach the fonr out of five response level 
but was within tolerable limits for this study at 76.9 per 
cent. 
CONCLUSIONS 
Three-fifths of all respondents in the survey group 
are male, Males constitute four-fifths of all respondents 
forty years old and younger. The majority of graduate 
respondents forty-one years and older were women. The 
average age of all male subjects has been progressively 
lower from 1961 to 1965; the same trend was true for all 
female subjects up through 1964. There were only fonr 
female respondents In 1965. 
Four-fifths of all respondents were married; while 
three-fourths of the total taught or were employed In 
communities of 5,001 populatlon or more. More than three- 
tenths of all raspondents indicated they maJared in Guidance 
and Counseling: a major In Elementary Administration was 
listed by one-fourth of all respondents; the majors of 
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Secondary Administration, Elementary Curriculum and 
Instruction, and Secondary Teaching each accounted for more 
than a tenth of all graduate majors indicated. About one- 
twentieth of all respondents claimed they had received or 
plan to receive the Specialist in Education Degree. 
Approximately half of the respondents who reported a 
major in Administration or in Guidance and Counseling reported 
they were employed in either of these two areas. By contrast 
about twice as many respondents were employed in teaching 
positions as reported a major in a teaching area at the 
graduate level. Social science, elementary education, 
physical education, and English account for two-thirds 
(63.8 per cent) of all majors and one-half (51.5 per cent) 
of all minors reported by respondents at the undergraduate 
level of their education. A positive comparison lras noted 
between the percentage of undergraduate 2 and graduate B_ 
grades reported by the respondents; a positive comparison was 
also aviaent between the undergradnate grade average and 
graduate half A half 2 grade average; but, a relatively higher 
incidence of graduate level A's (25.7 per cent ) than were 
reported at the undergraduate level of incidence for A ' s  
(3.9 per aent) was noted. Two-fifths of all respondents 
reported their Bachelor of Arts degree nas conferred by 
Drake: another two-fifths reoeived a Bachelor of Arts f r a m  
another oollege or university in Iowa. Over one-fourth of 
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the respondents started working toward their master's degree 
within one year after completing their undergraduate program. 
More than one-half started their master's program within 
three years of the completion of their undergraduate program, 
and more than three-fifths of subjects reported completing 
their master's program in three to five years. 
Desire to obtain higher salaries, a new position, or 
to update educational knowledge, rank as the top three factors 
that influenced subjects' decision to parsue graduate work. 
Geographic location, and availability of evening and Saturday 
classes were the main factors listed by respondents for 
selecting Drake's graduate program, in fact, geographic 
location was by far the most important factor listed for 
subjects1 selection of Drake. 
Almost three-fourths of the respondents felt their 
graduate instructors demanded a higher performance academi- 
cally then their undergraduate major instructors. Over 
one-fourth of the respondents indicated the opposite feeling. 
Over four-fifths of all respondents thought that 
Drake's Masters Degree had as much prestige as most other 
mastera degrees. 
Over half the responclents, both male and female, 
reported they nould prefer additional course work in lieu 
of a fiela report. More than three-fifths of all respondents 
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over thirty-five years old and under fifty favored more 
course work In lieu of a field report or thesis; respondents 
under thirty-five years old and over fifty showed no m c h  
preference. Respondents in Guidance and Counseling, 
Elementary Curriculum and Instruction, and General Supervision 
and Administration areas were three to two in favor of extra 
course work. The major areas of Elementary Administration, 
Secondary Administration, and Secondary Teaching were more 
evenly divided on the issue. Elementary Administration was 
the only area to have more than fifty per cent opposed to 
more course work in lieu of the field report. 
The respondents ranked "required coursesn and npersonal 
contaot with professorsn one-two as nthe most important part 
of their master's programn: "personal contact with professorsn, 
and "contact with fellow graduate stndentsm were ranked one- 
two by receiving the highest total of votes in the Very 
worthwhilem category. 
Nearly three-fourths of the respondents, who expressed 
a ratio of advieee to advimr, felt this ratio should be kept 
to ten to one or lower. More than three-fifths of respon- 
dents expressing a number of hours needed by an advisee in 
faoe to face contact with an advisor indicated a figure of 
fifteen hours or less. Seventy per cent of all respondent8 
checked the "no" response as to "whether a graduate pm3ect 
can be conduated satisfactorily chiefly by mail." 
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The Drake University Master of Science in Education 
program is viewed in a positive way by the majority of those 
graduates who responded to this survey. The majority of 
respondents would prefer additional coursework in lieu of a 
field report. However, very few respondents would agree to 
a proposal to drop the field report from the program. Few 
respondents felt the inclusion of an alternate route to a 
master's degree involving additional course work in lieu of 
a graduate prodect would lower the quality of Drake's Master 
of Science in Education Degree program. 
The majority of respondents felt the advisor to 
advisee ratio is too heavy and something needed to be done 
to lighten the load on overburdened advisors. Many who 
preferred additional course work in lieu of a field report 
complained of the difficulty of meeting with an advisor. 
Furthermore, most of the negative comments dealt with this 
area and seemed to be rather strong. 
BIBLIOGRAPHY 
APPENDIXES 
LETTER TO 'JYE 331 1961-1965 GRADUATES OF THE DRAKE 
UNIVERSITY MASTER OF SCIENCE IN EDUCATION 
PROGRAM EXPLAINING THE STUDY 
510 East Street 
Grinnell, Iowa, 50112 
February 4, 1966 
Dear 
I am working on my graduate prodect for my Master's 
degree from Drake University and would appreciate your co- 
operation in helping me to acquire the necessary information. 
I am interested in securing information about the 
positions held by recent graduates with a Master's of Science 
in Education degree from Drake. Your evaluation of your 
maeter's degree program, and your opinions on varions aspects 
of the progmm may aid m t m e  graduate atudents. 
Would yon please complete the enclosed qnestlonnaire 
and return it in the enclosed stamped envelope. 





SURVEY OF DRAKE UMITTERS ITY GRADUATE STUDEUTS 
This survey applies to all graduates with a master of 
science degree in education completed between January, 1961 
and June, 1965. Your answers will be kept in confidence and 
do not commit you In any way. 
DIRECTIONS: Respond to each item by circling the 
appropriate number or numbers under each question. 
I. IDENTIFYING DATA 
1. Sex 
1. Male 2. Female 
2. Age 
3. Marital Statue 
1. Married 2. Single 3. Divorced 4. Widowed 
5. Separated 
4. Master's Degree Received 
5. Graduate Major Area 
1. Elementary Administration 2. Secondary Admlnistra- 
3. Guidance and Counseling tion 
4. Secondary Teaching 5. =em. Curriculum 
and Inst. 
6. Other 
6. Have you received a Speoialist In Education Degree 
from Drake University? 
7. If Yes, When? 
1. June ' 6 4  2 Aug. '64 3. Jan. 165 4. June 165 
5. Aug. ' 6 5  
8. What position do yon presently hold? 
1. Elementary Teacher 2. Secondary Teacher 
3. Counselor 4. Teacher Counselor 
3. Elementary Principal 6. Secondary Principal 
7. Curriculum Supervisor8. Superintendent 
9. Asst. Superintendent 
10. Other 
- 
9. Size of Community you teach in 
1. 0-500 2. 501-1000 
3. 1001-5000 4. 5001-10,000 
5 .  10,001-25,000 6. 25,001-50,000 
7. 50,001-100,000 8. 100,001 and over 
UNDERGRADUATE EDUCATION 
10. What was your undergraduate major? If you had a 
minor please place an g before it. 
1. Agriculture 




6. Elementary Education 
- 
7. English 










Other (please apeoify) 
11. What #as your UNDERGRADUATE scholastic average? 
12. Bacalaureate degree completed at: 
1. Drake University 
2. Another College or University in Iowa 
3. A College or University outside the state of 
Iowa 
13. How many years elapsed between completion of yonr 
bachelorts degree and beginning the first course 
toward your master's degree? 
1, Less than one year 2, 1-3 years 
3. 4-6 years 4. 7-9 years 
5. 10 or more years 
111. GRADUATE EDUCATION 
14. What factors influenced yonr decision to pursue 
graduate work? (Circle one or more. Please STAR 
the choice that was the main factor) 
1. Recommended by a friend 
2. Courses in the program sounded interesting 
3. Needed to obtain a new position (or keep it) 
4. Needed to obtain higher salary 
5. Needed to begin work on a Pho D. 
6, Needed to update my educational knowledge 
7. Other (please indicate) 
15. Why did you select Dralre University for yonr graduate 
work? (Cirole one or more. Please STAR the choice 
that waa the main factor) 
1. Rooommended by a friend or employer 
2, Geographic location of main campus rrith respect 
to home 
3. Ertension courses were offered in my area of 
the state 
4. Size of staff (rmmberwise) 
5. Reputation of staff 
6. Desire to work with a particular staff member 
7. Offer of financial support 
8. Availability of evening and Saturday courses 
9. Availability and variety of summer session 
cOurses 
10, Felt the Drake program was Just what I uanted 
11. Other 
How many years elapsed between starting your first 
graduate course(s) and completing work on your 
master's degree? 
1. Less than 1 calendar year 2. 1-2 years 
3. 3-5 sears 4. Over 5 years 
How successful were you in your graduate work? 
1. MOST or all of my grades were B's 
2. My grades were about evenly divided between 
A's and B(s 
- 3. HOST or all of my grades were A's 
Did most of your graduate instructors demand a 
higher level of academic performance than your 
undergraduate major instructors? 
1. Yes 2. No 
Do you think your master's degree from Drake Univer- 
sity has as much prestige as one you might have 
obtained from another lnstitutlon? 
1. Yes 2. No 
Woulcl yon prefer additional course work in a 
master's degree program in lieu of a field report? 
1. Yea 2. No 
WHY? 
21. Rate the following features of your Drake z&%sterss 
degree program by checking the appropriate colwms 
below 
very worth- of little 
worth- while some or no 
while worth worth 
1. Required conrses 
2, Zlected cozrses 
3. Gra4uate grofect 
4. Cogrebensl-P 
exaninations 
5. E e r s o ~ ~ l  co~tact 
w i t h  professors 
6 .  Contact w i ? k  fenme 
~raduate stvdents 
7. "raining i~ zse of 
library research -3 
reportim tecbZques 
8, Opportunities %o 
attend seminars 
9 ,  Participatfo~ :n 
group discussions az& 
committee assimenta 
10. High c ~ l i b e r  af 
students w o r f r f ~  
toward a mas%t~s 
Which of the above would you rate aa the NOST 
IEFORTANT part of your master's program. (Please 
circle your number OT?E choice) 
22. How many graduate students do you think an advisor 
can work with effectively at one time in the 
preparation of s field report? 
23. How many hours do you think a graduate student needs 
to spend in faae to face contact with his advisor 
during the oourse of his master's degree progrm? 
24. Do you think a field study or graduate project can 
be conducted satisfactorily without frequent per- 
aonal conferences with the advisor. 1.e.. chiefly 
by mail? 
1. Yes 2. No 
- 
DO you feel the Administtration Specialist program 
at Drake is to0 highly structured; laem, does not 
allow enough opportunity to select courses on the 
basis of personal need? 
1. Yes 2. No 
Make any other comments you believe pertinent to 
your graduate program at Drake, either positive 
or negative, use reverse side of this sheet. 
